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A RTICLE BY JANET DYNAK, MARY Jo SMITH, GLORIA COTTRELL, NANCY DRESSLER

"Effective Reading" course are taking
during the semester. They also have had
a minimum of one teacher education
course prior to the tutoring experience.
The tutees are for the most part freshmen students who fall below an established cut-off score on the Degrees of
Reading Power Test at orientation. On
occasion, non-traditional or re-entry students who elect to take the course to
improve their reading skills are also
enrolled.
The authors of this article served as
the instructors of the two courses. The
tutoring project was developed and
implemented as a joint endeavor to
address a common need. This article will
present the instructional framework for
the courses, the tutoring procedures
used, and reactions from ourselves and
the students who have participated in
the project. Implications for other reading instructors will also be discussed.

The need for a college reading program to teach comprehension strategies
for coping with text from various subject
areas has been identified. Reading materials used to model and practice the use
of comprehension strategies should be
applicable to other courses the student
is taking (Moore & Readence, 1983;
Weinstein & Underwood, 1985). A tutorial program is one way subject matter
and the processing skills necessary to
independently learn that content can be
presented in a personalized manner
(Hartman, 1990). However, obtaining
and training tutors to assist with content
and processing skills can be time-consuming and expensive. At our university,
we found a natural link between the
required "Secondary Reading" course for
preservice teachers and the "Effective
Reading" course designed for students
who enter the university with a need for
academic support. Learning as a combination of content and process is emphasized in both courses. A student's ability
to demonstrate ways to use reading,
writing, speaking, and listening in order
to acquire new information is a goal for
both courses (McKenna & Robinson,
1990). This goal became the link
between the two courses.
The preservice teachers assume the
role of tutoring as a partial requirement
for the "Secondary Reading" course. As
tutors, these preservice teachers assist
developmental reading students with the
selection and use of reading strategies to
promote comprehension in their registered courses of study. The preservice
teachers have had many of the general
courses that the students in the
MICHIGAN READING JOURNAL

Instructional Framework
Meaningful learning proceeds by
changing one's current organization of
knowledge (Piaget, 1929; Ausubel, 1960;
Anderson, 1977). Therefore, when students learn strategies to improve reading, they must elaborate on the knowledge they already possess or they must
reorganize their current knowledge to
make it more useful. The tutoring component of the "Effective Reading" course
is designed to provide the developmental reading students with individualized,
direct experiences that both model and
provide guided practice of reading
strategies to facilitate independent learning from text (Brown, Campione, & Day,
32
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1981; Rosenshine & Stevens, 1984). The
tutoring component of the "Secondary
Reading" course is designed to provide
the preservice teachers opportunities to
interact with students in a context which
promotes reading instruction as a
responsibility of all content area teachers (Readence, Bean & Baldwin, 1992).
As tutors and tutees proceed through
their semester together, they are asked
to assess changes in their knowledge
about the use of previewing, mapping,
and summarizing strategies (see Figure
1) to improve comprehension in courses
of study. This written self-assessment is

designed to make students aware of
ways to promote more meaningful learning for themselves (Nist & Simpson,
1987).
Procedures
Participants in the tutoring project
are full-time university students.
Preservice teachers enrolled in the
"Secondary Reading" course are paired
with students enrolled in the "Effective
Reading" course. Students from both
courses volunteer to participate in an
instructional context in which the preservice teachers tutor developmental

Figure 1
Reading/Study Guidelines
Preparing To Read

Previewing
1. Read the title. Convert it to a question and write it down.
2. Read the introduction, summary and questions.
3. Read the headings, subheadings, and print in special type.
4. Study visual materials such as pictures, maps, and diagrams.
5. Jot down the main concepts from the first four steps.
Comprehending During Reading

Mapping- afree-jlowing representation of the major topic, main ideas, and
supporting details.
1. Arrange the main concepts from previewing into a graphic representation.
2. As you read, fill in the following information to complete as your map.
a. the major topic in a central hub
b. branches labeled to indicate main concepts of categories
c. branches containing specific supporting details
Processing After Reading

Summarizing
1. Select main information from your map and write it in sentence/paragraph
form.
2. Delete trivial and redundant information.
*3. Polish your summary by using transition words/phrases/sentences to
connect main concepts.
*Step 3 is optional depending on the purpose of your summary.
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session I have had. I got help with
my psychology. My problem was I
really wasn't studying right. I have
to change my study habits, and I
am working on it. The tutor
showed me lots of ways that I
believe will help me. She told me
some things that help, and it is the
same stuff that I was told in this
class but have never tried. I guess I
really didn't believe that it would
work, but I know now that I was
wrong.

reading students. As preparation for the
tutoring experience, we model and provide guided practice in the use of previewing, mapping, and summarizing
strategies.
The tutoring sessions are a built-in
component of the "Effective Reading"
course. Tutoring sessions begin the third
week of the semester and are held biweekly for an hour and a half during the
regularly scheduled "Effective Reading"
class times. The preservice teachers
tutor in addition to attending the regularly scheduled times of their "Secondary
Reading" methods course. This methods
course focuses on the use of the comprehension strategies outlined in Figure
1 as well as adaptations of these strategies to fit narrative, expository, and
atypical text.
During the tutoring sessions, the preservice teachers assist the developmental reading students in using and adapting the content reading strategies from
Figure 1 to assignments from their various courses of study. We ask participants from both courses to maintain a
journal in which they summarize and
reflect on their paired experiences. The
use of journals as a source of data is
based on the assumption that writing is
a way for developmental reading students and preservice teachers to monitor their own learning processes.
Informal student conferences between
the students and ourselves are a second
source of data.

As the tutoring progressed, students
realized how important the use of reading strategies as tools had become.
Consequently, most of the tutors' time
was spent reinforcing the various strategies and helping students apply them in
their other academic courses. Here are
three students' comments:

• We established a study group for
psychology class. We actually
had a psychology major working
with our group today, and he
really helped us by making up
sample questions.
• Today I studied for geology. I
made a map, and it really helped.
I also looked over the summaries
at the end of each chapter so I
would get a better understanding
of what I read previously.
• I studied my theatre, and there
are many terms we need to
know, so I made flash cards. For
geology, I read the assigned
chapters and made a diagram for
each chapter which was very
helpful. Making those diagrams
and flashcards makes studying
and remembering a lot easier.

"Effective Reading" Course
Instructor/Student Reactions
Nancy - The use of preservice teachers as tutors has been a valuable addition to the "Effective Reading" course.
Initially, the tutors assisted the students
in seeing the need for using the reading
strategies presented in class. Here is an
example of one student's log entry.

As the students became more familiar
with the strategies, some students indicated a shift from dependence to independence in their use of reading/study
strategies. The following sequence of a

Today was definitely the best
MICHIGAN READING JOURNAL
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student's log entries points this out.

student summed it up this way:

Oct. 8 - I got lots of help from

Basically, the tutoring sessions
showed me a technique for studying. Prior to talking with the tutor,
I had no idea how to notetake and
study accurately. Beginning college
is a different world. The first week
I didn't know how to plan anything.
I was really struggling and basically very uncomfortable. At this
point, my planning is better, and
I'm more relaxed about what I'm
doing.

my tutor. We worked on my

Computer Science assignment.
Oct. 15- We worked together
on my extra credit project.
Oct. 22 - I was able to work on
my own.

Gloria - Since we started the tutoring project, the students' journals contain more references to the use of pre,
during, and post reading strategies.
Following are selected entries which
represent student use of reading strategies for the three phases of reading.

"Secondary Reading" Course
Instructor/Student Reactions
Janet- I found that the tutoring project gave the preservice teachers "real"
experiences to use the strategies introduced in the "Secondary Reading"
course. The reflective journals gave preservice teachers the opportunity to connect the concepts presented in the
"Secondary Reading" course to their
tutoring. The tutors reported that they
saw how many of the strategies presented in the methods course could be
adapted for different types of text and
various learning styles. The area of
metacognition was a topic that most
tutors explicitly or implicitly wrote
about as they tutored. Several preservice
teachers described their attempts to
help students use reading strategies
independently. One student wrote that it
was difficult to get their tutee to ask
himself prediction questions_before
beginning to read an assignment.

• Pre-reading: My tutor told me the
important parts to look over in
my text. I should look at the
summary first, then look at the
main headings and subheadings
in the chapter.
• During reading: This tutoring session was helpful because we
went step by step through the
chapter getting key points. My
tutor gave me example problems
to test what we had already covered to see if I had a full understanding of the materials. Chemistry is a hard subject, and this
study time made it seem easier.
• Post reading: My tutor showed
me how to go back and organize
the chapter's key points in my
communication textbook. I studied examples that were given
instead of direct definitions. This
helped me summarize by putting
ideas I hadn't quite understood
into my own words. I really
learned that my study habits will
be different for different classes.

I was really amazed at how difficult it was for him. I guess that
when I look at something, I automatically have dozens of questions
about it. I think Mike [tutee] might
be in the habit of being too worried
about memorizing information to
ask himself questions before and
during reading.

In addition to better use of reading/
study strategies, many students made
overall positive comments about the
tutoring experience. For example, one
MICHIGAN READING JOURNAL
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Nathan was having trouble identifying when to use the singular or
plural form of French possessive
adjectives. In looking for better
ways to help him, I asked Nathan
to set up a graphic organizer on a
piece of paper. I put categories at
the top and asked him to fit two
examples under each category. He
could not do this. So I went back
and modeled by putting some
words under the categories and
explaining why I did so. He got the
idea that these adjectives refer to
object(s) and not to person(s). I
felt good inside because I was able
to apply a teaching strategy
learned from class.

Later in the semester, this same tutor
felt the tutee was making progress in trying to use the presented strategies on his
own.
By now it's really up to Mike to
make use of what he can. I feel that
I've pushed him along toward the
beginnings of independent application. I really feel the need to pull
back, not say anything, and just let
him work When he's done, I talk to
him about what he did, and we go
back over things. Our sessions now
are largely recapping what's
already been learned and concentrating on the finer points of each
skill.
Some preservice teachers questioned
their pacing of instruction. The need for
on-going assessment during the tutoring
sessions became evident as the semester
progressed. One student wrote about a
particular tutoring session where she
moved too quickly from modeling to
application.

Mary Jo - I view the tutoring component of the courses as an opportunity
for the preservice teachers to observe
and informally assess developmental
reading students' ability to read and
learn from content area texts as well as
model how, when, and why particular
reading/study strategies are used.
Several students reported on the importance of modeling the comprehension
strategies and the need for opportunities
to practice using the strategies in content-specific situations. One tutor commented on her approach to helping a
student understand and remember
important text concepts.

I was "excited" about this
opportunity and just assumed that
after we went over the vocabulary,
Jessica would be able to apply the
words. I could see Jessica trying to
pull the words from her schema,
but she had not yet transferred the
information into her memory. I
could see she was embarrassed
and reassured her that it was my
fault for jumping. I learned that a
teacher needs to spend a great deal
of time evaluating the level on
which the students are operating.
More practice was needed with the
words and definitions available to
the student.

Dave has trouble reading and
understanding the material and
retaining the information. I decided
to first model notetaking from text
for him. My next step was to actually model how to take notes from
lecture. I showed him how to do it,
and then I had him actually take
notes from a mini-lecture. I was
pleased with his progress: I could
see him learning as we went along.

Another preservice teacher learned
on-the-spot that she did not model
enough when teaching her tutee to use a
graphic organizer to summarize content.

MICHIGAN READING JOURNAL

In a subsequent journal entry, this
same tutor wrote about the importance
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of using prereading strategies to facilitate comprehension of text material.

underline and circle important key
words on a page and where I
would place annotations. Next, I
had Bill underline and annotate a
page in his text. Later, I decided to
see if Bill was actually retaining the
information so I did a cloze test
with him. I left out key words purposely so Bill could supply the
information. I could see progress
because he was able to give the
correct words. I also tried this
method when Bill hadn't underlined and annotated the material in
the text and found that he did
poorly on the cloze. I thought this
was quick and easy evaluation of
his progress.

Today we tried a prereading
strategy. I asked him what he
thought the chapter was going to
be about by looking at the title and
key vocabulary. I also explained
that the knowledge he could gather
from the examples and case studies would be helpful. We went
through the study guide questions
before he read the text to help him
select the important ideas. I hope
he will continue to use this strategy. I felt this helped him understand what he was reading as well
as the purpose for reading.
Other tutors reported similar situations where students needed appropriate
strategies for interacting with the text to
enhance their comprehension of course
content. The need for helping students
use a reading/study strategy to integrate
information from lectures and the
course text was the focus of another student's journal.

Implications
As instructors of two courses which
are linked by a tutorial component, we
feel that both preservice teachers and
developmental reading students are provided with an educational context where
they can connect the content and
processes of teaching and learning. The
organizational framework of our project
led to increased communication, cooperation, and collaboration among ourselves and the students. A common set
of reading/study strategies and goals led
to a common discourse. We had more
contact with one another through informal conversations and regularly scheduled meetings.
Another advantage of the project has
been the unification of the "Effective
Reading" course. The addition of the
tutoring component has led to a more
unified course structure with the development of related course goals and
implementation procedures. This link
has resulted in more continuity among
course sections. Consequently, the
"Effective Reading" course has become
more focused without becoming prescriptive in nature.
This article described a collaboration

I modeled how to outline material from the book and a lecture.
Bill's instructor hands out a blank
outline for students to use in lectures. I proceeded to model how to
outline the lecture material and
then had Bill compare the outline
with the information from the text.
A later journal entry from this tutor
reflects the realization that guided practice as well as modeling is an important
aspect of learning to use a reading/study
strategy.
The next strategy that I tried
was underlining and annotating the
text. Bill has trouble understanding
and remembering what he reads,
so I thought this might be an effective strategy for him to use. I started with modeling how I would
MICHIGAN READING JOURNAL
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project between two courses
of study which utilizes tutoring as a means of assisting students in learning the processes necessary to independently
acquire subject matter content. Since this tutoring project uses current site
resources, it requires no external funding. Through the
development and articulation
of projects of this nature,
many programs within a
school and/or university can
be linked to better serve the
needs of students without
additional costs.
Although this project
evolved at a university, it has
applications to other educational settings. From the
reported success of this project, we encourage more tutorial collaborations within or between universities,
high schools, middle schools or elementary schools. The characteristics of the
learners, the tasks, and the contexts
may vary across educational settings,
but the goal of "learning to learn" is con-

Authors' Note: Special acknowledgment to
Michelle Dearmin-Prestonfor her assistance
in the development and implementation of
the tutoring project.
The authors are on the faculty at Western
Michigan University. Janet Dynak and
Mary Jo Smith specialize in secondary
teacher education. Gloria Cottrell and Nancy
Dressler teach developmental reading.
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